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Intent 

Writing is a crucial part of our curriculum at Daisyfield. By the end of Year Six we intend our children 

to have developed a love of writing and to be able to express their knowledge, ideas and emotions 

clearly and creatively through the written word. 

We also intend to create writers who can re-read, edit and improve their own writing, and enable 

pupils to be able to confidently use the essential skills of grammar, punctuation and spelling. The 

children will have acquired a wide vocabulary, a solid understanding of grammar and be able to spell 

new words by effectively applying the spelling patterns and rules they learn throughout their time in 

primary school. 

At Daisyfield, we set high expectations for all our children to take pride in their work and have a fluent, 

cursive handwriting style alongside allowing their imaginations to flourish. 

We intend to provide our children with the necessary skills to become competent, creative and 

efficient users of the English Language to prepare them for secondary school and to enable them to 

become successful in their later lives. 

We aim for our children to be able to write clearly, accurately and coherently, adapting their language 

and style, for a range of contexts, purposes and audiences. 

Children should be also able to tell you how they can improve their writing and therefore be able to 

able to work on their own areas for improvement. 

Implementation 

Statutory requirements for the teaching and learning of English are laid out in the National Curriculum 

2013 and in the Statutory Framework for the Early Years Foundation Stage 2014.  

Early Years Foundation Stage 

Writing, along with reading, makes up literacy, one of the four specific areas of the Early Years 
Foundation Stage (EYFS). The Early Learning Goals for writing come from both literacy and physical 
development. They are: 

▪ Writing - children use their phonic knowledge to write words in ways which match their 
spoken sounds. They also write some irregular common words. They write simple sentences 
which can be read by themselves and others. Some words are spelt correctly and others are 
phonetically plausible. 

▪ Moving and handling - children show good control and coordination in large and small 
movements. They handle equipment and tools effectively, including pencils for writing. 

In the Foundation Stage (Nursery and Reception) children are given opportunities to work on both 
these Early Learning Goals and furthermore: 

• Speak, listen and represent ideas in their activities.  

• Mark making as the first step of writing 

• Use communication, language and literacy in every part of the curriculum.  

• Become immersed in an environment rich in print and opportunities to communicate. 

• An interest in books is developed by sharing songs, stories and rhymes, fostering opportunities 
to talk and re-enact stories or follow children’s interests through information books. 

Key Stage 1 and 2 

In Key Stages 1 and 2, Writing is taught across all areas of the curriculum as well as in English lessons: 

https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
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• In both key stage 1 and 2, teachers use Lancashire English Planning Units which are linked to 

a text.  

• Lessons have clear learning objectives and are planned to contain: 

o High demands of child engagement with their learning; “No Passengers” 

o High levels of interaction for all children; 

o Appropriate use of teacher questioning, modelling and explaining; 

o An expectation that children will develop resilience and accept responsibility for their own 

learning and work independently; 

o Regular use of encouragement and praise to motivate children. 

• We develop writing skills so that our pupils have the stamina and ability to write at the age 

expected standard. 

• We develop the use of Success Criteria to help challenge and support the children in their 

writing and learning. 

• To support children in moving towards independent writing we provide a wide range of 

activities including use of film and imagery, modelled, shared and guided writing, peer editing 

and discussion. This is sometimes known as the ‘Gathering Content’ phase. (See Appendix A) 

• At Daisyfield, we provide opportunities for writing for purpose (within the context of the unit 

being studied) and we encourage pupils to see themselves as authors. 

• Children are given the opportunity to self-assess and peer assess, giving constructive feedback 

to their fellow peers. This will be modelled to them in the ‘Next Steps’ that are regularly given 

to them by their teachers. 

• Grammar and punctuation sessions are incorporated into the English lessons and also taught 

as discrete lessons if the learning requires it be so. 

• Spelling and Handwriting are taught separately yet the expectation is that effect of this should 

be seen and encouraged in every lesson. 

• A range of extra activities are used to promote literacy within the school including themed 

days such as World Book Day, Visits to the library and the use library loan boxes. 

• Cross curricular writing is planned across the curriculum playing a part in each topic and giving 

the children opportunities to write for a wider range of purposes and audiences. 

Impact 

Children will be able to write for a variety of purposes and audiences and in a range of genres. 

Children at Daisyfield will be able to confidently speak in a variety of situations about a range of 

contexts, expressing their opinions and justifying them appropriately. 

Children will have a clear understanding of KS2 grammar programmes of study, building on the solid 

foundations of grammar set in KS1. 

The % of children working at expected levels within each year group at Daisyfield will be at least in line 

with national averages. 

The % of children working at greater depth within each year group at Daisyfield will be at least in line 

with national averages. 

There will be no significant gaps in the progress of different groups of children (e.g. Ethnicity, Pupil 

Premium). 

 



- 3 - 
 

Teaching and Learning 

EYFS 

In the Early Years Foundation Stage, the children are exposed to writing and language 
throughout the unit. General writing within EYFS is developed through continuous provision 
activities such as letter formation is and of foam. Our EYFS Unit has a dedicated writing area 
which provides the children with a range of media and a clear purpose to write. 
 
Within teachers’ weekly planning, learning objectives are specific to writing and speaking and 
listening and these are taught through adult guided activities, whole class carpet sessions and 
through child-initiated activities. The children also have a daily phonics session (please refer 
to our phonics policy for more information).  
 
For more information please refer to the EYFS policy 

 

English Planning 

Teachers should use the following sequence when planning and delivering units of work. In both key 
stage 1 and 2, teachers use Lancashire English Planning Units which are linked to a text. The unit of 
work and texts are allocated to a class due to the nature of our mixed age classes so that they are not 
repeated (See Appendix B) 

Throughout the reading phase of the literacy journey, the children undertake tasks to deepen their 
understanding of the text which can be done before reading, during and also after reading. 

Teachers should also follow the reading to writing teaching sequence. Examples of how reading skills 
can be linked to writing can be found in (See Appendix C) 
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PALS needs to be incorporated in to the Creating Interest Lesson and referred to throughout the 
unit of work. Ideally, this can be displayed on the Working Wall as a reference point. 

 

Purpose – What is 

the purpose of the 

writing outcome? 

Audience – Who is 

the audience for the 

writing outcome? 

Language – The 

purpose and 

audience inform the 

language to be used 

within the writing 

outcome 

Structure – How will 

the writing outcome 

be structured? 
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Key Stage 1 & 2 

All lessons should be planned ahead of time and planning should be available on Staff Shared/2020-
2021/Planning/Class Folder. 

Lessons should have one child-friendly, learning objective. The benefits of this include: 

• Objectives focus the purpose of your lesson and subsequent planning. 

• Objectives help children understand the purpose of the lesson. 

• Objectives are smaller and more digestible than a full standard/unit outcome. 

• Combined with success criteria, learning objectives let you know when learning has happened. 

Grammar Content 
Discrete sessions running alongside text based work during the Reading and Gathering Content 
phases of the sequence (See Appendix G). 
 
Grammar content for your English lessons needs to come from 2 sources: 
 
Your Lancashire English Unit – The 5i Model can be used to teach Grammar content. 
 
 Your Class's Gaps in Writing - As you begin to produce shorter writing opportunities, you will begin 
to notice aspects of grammar that you need to address BEFORE children begin to produce 
Independent Writing. This is the perfect opportunity to plan these in to your Grammar Starters for 
your lessons. 
 
These grammar skills should be applied in context during the Writing phase. This involves teacher 
modelling, establishing expectations through inclusion in success criteria, pupil self evaluation and 
peer evaluation and marking. 
 
Lessons should begin with a Grammar and Punctuation link where possible.  

Lessons should link to Grammar and Punctuation within the lesson at some point if it is not feasible to 
do so at the start of the lesson. 

Writing Phase 

Writing should not be exclusive to the ‘Writing Phase’ in the Teaching Sequence. ‘Shorter Writing 
Opportunities’ should be planned in for the children to showcase their learning and writing skill 
throughout the ‘Gathering Content’ phase too. 

‘Writing should be modelled to the children’ 

In a modelled write, the children are passive, observing the teacher write a passage on the board 
referring to the learning objective and success criteria as he/she writes. 

Learning Objectives during the Modelled Writing Phase need to have a particular focus. For example, 
“To model the writing of the opening using fronted adverbials” (See Appendix G) 

Modelled writing centres on teacher demonstration of the thoughts and actions that go into creating 
a text.  It is an opportunity for the children to observe a proficient writer going through the process of 
putting ideas into a written form.  

In modelled writing, teachers can focus on authorial elements of writing (such as sequencing and 
linking ideas, choosing appropriate words, etc.) or secretarial elements (employing spelling strategies, 
using correct punctuation, etc.).  

Children do not really offer their ideas in modelled writing. Instead, it is anticipated they will use the 
strategies modelled in their own subsequent independent writing. Modelled writing can be employed 
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as a whole class or small group strategy. The children need to be able to clearly see the text as it is 
constructed.  

During the modelling, the teacher is making their own thinking and writing processes visible for the 
children. 

‘Teaching through Shared Writing’ 

Shared writing lies at the heart of teaching writing. This is the generic term for writing with and in 
front of the children as a precursor to the class writing more independently. It is the key moment at 
which writing is taught. 

The teacher uses the assessment of children’s writing to decide on the key ‘Next Steps’ that need to 
be focused upon during shared writing. 

These may be aspects of composition (e.g. using a short sentence for impact or handling speech marks) 
or a more general aspect of writing behaviour (e.g. using a plan to develop plot). 

Shared writing is pitched about one level above the children’s own writing so that they are constantly 
engaged in progress. 

Shared Writing - ‘Now let’s have a go together and you explain’. 

There is a shift from the teacher as model towards the children doing more of the thinking, composing, 
explaining and working as writers. 

The teacher is writing down what is said on a flip chart, taking over the transcription, but also 
reminding, prompting and challenging so that the writing remains focused on the Next Steps/Success 
Criteria. 

The teacher is constantly balancing the focus between pushing children to ‘generate’ ideas and then 
‘judge’ what works best – pausing to reread and listening to the flow of composition so the next 
sentence can be composed. 

We read back to help us write on. What ends up on the board has to be the best work the teacher can 
elicit from the children. In the same way, when the children write their own version independently, 
what they end up with on their page has to be the best they can find within themselves. 

The pace will need to be brisk, but have pauses for ‘thinking time’. On some occasions you may refer 
back to the model text to remind children of what effected writing sounds like, or to check a certain 
technique 

Such lessons are a great opportunity for teaching assistants to create a word banks, listing everyone’s 
suggestions. These can be used on working walls. 

Independent Writing 

Independent Writing should be signified with a RED DOT at the start of the work or next to the Learning 
Objective. 

Independent Writing should be pushed as a chance for the children to ‘shine’ and showcase all their 
recent learning and writing skills. 

Children should be given ample opportunity to plan for Independent Writing using the planning 
models appropriate for that year group. 

Editing Writing 

Children should be given an opportunity to edit their writing before it can be assessed by the 
Teacher. This is paramount in helping children to ensure their best writing is assessed. 

In UPKS2, children use colour codes to highlight the elements of the Success Criteria. 

https://www.teachwire.net/news/why-you-should-try-risk-writing-alongside-your-primary-class
https://www.teachwire.net/news/why-you-should-try-risk-writing-alongside-your-primary-class


- 7 - 
 

In KS1 and LKS2, marking ladders are used to address the Success Criteria. 

 

😊 Writing is likely to be independent if it: 

• emerges from a text, topic, visit, or curriculum experience in which pupils have had opportunities to 
discuss and rehearse what is to be written about 

• enables pupils to use their own ideas and provides them with an element of choice—for example, 
writing from the perspective of a character they have chosen themselves 

• has been edited, if required, by the pupil without the support of the teacher, although this may be 
in response to self, peer, or group evaluation 

• is produced by pupils who have, if required, sought out classroom resources, such as dictionaries or 
thesauruses, without being prompted to do so by the teacher 

☹ Writing is not independent if it has been: 

• modelled or heavily scaffolded 

• copied or paraphrased 

• edited as a result of direct intervention by a teacher or other adult—for example, when the pupil 
has been directed to change specific words for greater impact, where incorrect or omitted 
punctuation has been indicated, or when incorrectly spelt words have been identified by an adult for 
the pupil to correct 

• produced with the support of electronic aids that automatically provide correct spelling, synonyms, 
punctuation, or predictive text 

• supported by detailed success criteria that specifically direct pupils as to what to include, or where 
to include it, in their writing—such as directing them to include specific vocabulary, grammatical 
features, or punctuation 

Cross Curricular Writing 

At Daisyfield we believe your “best” writing should not be limited to your English Books. Writing should 
be taught and planned for across the curriculum. Wherever possible, teachers should look for 
opportunities to plan for writing in other subject areas (through Curriculum Development 
Documents). Alongside increasing the skill/experience level of writing of our children, this will also 
increase the amount of short writing opportunities we are able to provide for our children. This will 
ultimately have an impact on the teachers’ ability to gather evidence to effectively assess children’s 
writing. 

A geography or science lesson involves a lot of subject specific vocabulary and content. There is no 
time to teach fronted adverbials or the passive voice.  However, if after a quick recap of success criteria 
from a previous English lesson, children are able to independently write an explanation of how a 
volcano or the water cycle works, and they have used paragraphs, fronted adverbials and the passive 
voice, you can safely say that they have successfully grasped the skills practised in the English lessons. 
To help our children “use and apply” their writing skills, a cross curricular approach to writing is 
imperative. 

As well as modelling grammar, teachers can use cross-curricular writing as an opportunity to embed 
words from the National Curriculum spelling lists. Many of the words for KS2 fit more naturally into 
non-fiction texts and teachers would not find it artificial to incorporate words such as experiment, 
equipment, separate, material or temperature into a science model. Similarly, century, soldier, 
famous, reign and important would all fit readily into a model for writing in history. 

Assessment  
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The approach to English writing Teacher Assessments differs from that in other subjects. This 

difference recognises and reflects the nature of the subject and that a degree of subjectivity is needed 

to assess it. Teachers are therefore given more flexibility in reaching a rounded judgement about a 

pupil’s overall attainment in writing. 

A teacher must still assess a pupil against all of the pupil can statements within the standard at which 

they are judged to be working. At Daisyfield we use the Daisyfield Writing Assessment Sheets created 

alongside the Reading and Maths Leads and input from every Class Teacher. 

These Writing Assessment Sheets are stored on Staff Shared: 

T:\Assessment\Assessment 2021-2022\Writing Assessments 2021-2022\Class Name Writing 

Assessments 2021-2022 

Teachers are expected to use the Writing Assessment sheets and update them regularly in order to 

assess children against the objectives taught. 

If the child does not achieve the Learning Objective, their name would be placed in the ‘Below’ column. 

 

If the child does achieve the Learning Objective, their name does not need to be added on. This means 

they are at ARE. 

If the child achieves and exceeds the Learning Objective and shows a greater level of skill, 

understanding and confidence then their name would be placed in the ‘Above’ column.  

By regularly updating the Writing Assessment sheets, teachers will be able to make robust judgements 

based on accrued evidence and also be able to inform their consequent planning and teaching as all 

good assessment should. 

All the objectives have been taken directly from the Lancashire KLIPS document and will therefore also 

link directly to the objective within the Lancashire Planning units used to teach from. 

Teachers should also assess the independent writing produced in English lessons and across the 

curriculum to help them build an accurate assessment level of each child. 

These independent pieces of writing are to be assessed and marked in order to support your teacher 

assessment of the children’s writing. 

The levels and books are then to be bought to a planned Writing Moderation Meeting before the 

levels can be submitted as data. 

This is in order to help staff moderate the writing levels across classes, year groups and key stages. 

Marking and Feedback 

Any piece of writing, regardless of its curriculum source, should be marked using the agreed codes. 

Comments in green should be based on the learning objective e.g. ‘Fantastic use of short sentences 
that really gives impact to your writing.’ 

When marking sustained pieces of writing, it is advised for teachers to provide children with a success 
criteria in a grid and staff should tick what children have achieved.  

When correcting mistakes, a teacher modelled example should be given e.g. ‘Please rewrite paragraph 
two using a conjunction and an adverb’. Please also refer to ‘Next Steps’. 
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Children should receive positive comments along with next steps so they can celebrate what they have 
done well. This should be linked to the learning objective, for example: ‘Great adjectives’, or ‘You have 
used capital letters and full stops’. 

Next Steps 

Our next step definition is ‘Moving children’s learning on’, and ‘addressing error’s’ in day to day 

lessons, this can be noted by the use of NS. In Key Stage 1, groups can have the same next steps so 

they can work with an adult to clarify understanding or move learning on. 

English Learning Objective: Use adjectives to describe. 

Reminder prompt: You have described what your monster looks like. Can you use adjectives to tell 

me more about the monster’s personality? 

Scaffold prompt: What kind of monster is he? Change ‘bad’ for a word which makes him sound scarier. 

He was a _______ monster with teeth like ______. 

Example prompt: Instead of the word ‘bad’ you could use terrifying, ferocious or spine-chilling. Can 

you think of anymore? 

Example of next steps could be a highlighted sentence or word that needs editing e.g. ‘Find a synonym 

for the word big’, add a subordinating conjunction etc. 

Special Educational Needs 

We use Lancashire Unit plans and differentiate accordingly to cater for the needs of all 
children. Sometimes, this includes using a different year group learning objective. Or, 
addressing the needs of pupils as outlined in their Education Health Care Plan through specific 
teaching of objectives. Where possible teachers will try to align learning objectives for SEN 
children to the main learning objective. We provide inclusive learning opportunities and 
actively seek to remove the barriers to learning that can hinder or exclude pupils with special 
educational needs. See SEND Policy for further information. 

Monitoring 

Monitoring of English is ongoing, led by the English Lead and supported by, the SLT, in the form of 
planned: 

• Book Looks 

• Planning Checks 

• Learning Walks 

• Formal Observations 

• Moderation Meetings 

• Pupil Conferencing 

• External Moderation (when applicable) 

• Monitoring of Intervention 

• Pupil Progress Meetings 

• Appraisal Targets 
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Appendix A – Teaching Sequence 

Appendix B - Curriculum Map 

Appendix C – Linking reading skills to writing outcomes 

Appendix D -Daisyfield Writing Assessment Sheets 

Appendix E – Non-Negotiables in English 

Appendix F – Recognising Phases of Teaching 

Appendix G – Creating Interest to Independent Writing Learning Sequence 

Appendix H – Examples of 5i Model for Grammar 
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Appendix A – Teaching Sequence 
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Appendix B - Curriculum Map 
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Appendix C – Linking reading skills to writing outcomes 
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Appendix D -Daisyfield Writing Assessment Sheets (Year 5 Example) 
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Appendix E – Non-Negotiables in English 
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Appendix F – Recognising Phases of Teaching 

 

  

You can see how this is reflected in the children’s books alongside their Learning Objectives. 

You can also see how this is reflected in planning to match the children’s learning.  

 

 

 

In order to make your planning, teaching and learning to sync 

it is important that we commit to working through these 

phases of writing. 

Creating Interest 

Reading Phase 

Gathering Content 

Writing Phase 

 



- 20 - 
 

Appendix G – Creating Interest to Independent Writing Learning Sequence* 

 

*The sequence should be flexible as per the unit of work. Different genres will have different 

lengths and also this will differ class to class. The actual length of each phase may also differ across 

units. 
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Appendix H – Examples of 5i Model for Grammar 
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